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Improve school student outcomes with the best available 

tools and resources 

What (if anything) needs to be done to improve the use of edtech tools (including 

GenAI) in schools? 

• The IEU welcomes the Productivity Commission’s consultation objective of diffusing 

the best innovations in educational technology across the country. 

• To achieve this consultation objective the Australian Framework for Generative Artificial 

Intelligence (GenAI) in Schools must be fully implemented as a minimum standard. In addition: 

o close ongoing consultation with the profession and unions is necessary to remove regulatory 

gaps and develop and continuously monitor safety standards and guidelines. 

o regulatory responses must strive to keep up with technological change. 

o comprehensive and consultative workload impact assessment must take place before any 

introduction of new AI, along with retrospective assessments where necessary. Teacher training 

must be tailored to teacher needs and take place during work hours. 

o the IEU supports the use of AI to reduce workloads, provided that proposals are tested by the 

profession and teacher autonomy is preserved. 

o commercial AI interests must not be allowed to supersede the interests of, and relationships 

between, teachers, support staff and students. 

o equity issues in terms of access to paid levels of Generative AI and adequate infrastructure 

remain a concern. 

What more (if anything) needs to be done to improve awareness and access to 

high quality lesson planning and curriculum materials in schools? 

• Our union also welcomes the Productivity Commission’s consultation objective of 

improving access to high-quality, accredited curriculum and lesson planning materials. 

• While qualified teachers are more than capable of designing programs and lessons that are 

aligned to the curriculum and tailored to the needs of their students, they are not able to sustain 

continuous demands to rewrite programs and include pre-service levels of detail and 

annotation. 

• The IEU has advocated for endorsed resources based on the principles that: 

o meaningful consultation with teachers must occur prior to the implementation of any endorsed 

programs. Teachers should have the option to adopt the endorsed programs, if agreed by the 

school, without any additional annotation other than what is necessary for student 

differentiation. 

o Should a school not approve of programs endorsed externally, they should endorse their own 

extant programs and lessons so that teachers can adopt without any additional annotation, 

other than what is necessary for student differentiation. 

o Such programs should remain as endorsed materials unless or until there are changes to the 

syllabus. 

Is there anything more you would like to say about edtech, GenAI or lesson 

planning and curriculum materials? 
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 Consistent with our union’s own existing positions on AI in schools, outlined above, 

IEU supports implementation of the 25 recommendations of the Study Buddy or Influencer 

parliamentary inquiry report (2024) (the report), to manage risks, seize opportunities, and guide 

potential development of GenAI tools. 

 Our union is strongly committed to principles of equity, inclusion and choice in education. 

Schools in both the government and non-government sector will vary greatly in their capacity to 

pay for accessing increasingly sophisticated and expensive levels of AI and additional features 

built into paid content, further perpetuating disadvantage and inequity. 

 Academic results have stagnated in Australian schools in recent years not primarily because 

of lack of innovation or commitment deficit on the part of teachers; and instead because of 

under-resourcing that has also caused a workforce attraction and retention crisis. 

 Our union therefore strongly supports recommendation 2 of the report: 

2.97 - “that the Australian Government work with State and Territory Governments to ensure 

that all Australian schools are funded to 100 per cent of the Schooling Resourcing Standard. 

2.98 This could support access to high-quality educational GenAI tools by students and 

educators, especially in marginalised communities.” 

 School funding must be fair across all sectors. Education funding models must be centred on 

student need. In addition to 100% SRS funding for all public schools there must also be long-

term funding certainty for non-government schools. 

 Teachers and our union continue to advocate for urgent screening of AI-generated material to 

prevent gender-biased or racist content in education and similarly the algorithmic exclusion of 

non-English languages and cultures. We draw attention to disturbing cases of AI ‘deepfake’ 

harassment of female teachers and students, an AI exacerbation of gendered harassment in 

schools. AI developments must be consistent with a zero tolerance response to harassment. 

 We therefore support recommendation 3 of the report, particularly the need to “build high-

quality GenAI education products with datasets based on curriculum, and that meet Education 

Service’s Australia’s (ESA) product standards, based on the learning outcomes of current pilot 

programs”. 

 Similarly, we support recommendation 4, including that GenAI tools feature “a higher-quality 

filter to restrict the data used to train an LLM”; and are trained on datasets based on the 

Australian Curriculum”. 

 To capitalise on the educational opportunities afforded by GenAI while ensuring adequate 

safeguards and protections, guidelines that uphold academic integrity and embed ethics 

education and IT literacy must be developed in collaboration with teachers and their unions. 

 AI has the potential to reduce some of teachers’ administrative workloads. 

However, the introduction and ongoing monitoring of new technologies’ impacts also increases 

the need for greater government and employer support to tackle teacher workload and support 

teacher wellbeing. 

 Addressing teacher workload through government action on excessive compliance and the 

application of workload impact tests on all education policies is urgently needed including in the 

area of AI impacts. 

 In relation to AI, therefore, our union also supports recommendation 5 of the report, that is, 

providing funding “to set up virtual and physical hubs to provide expert and technical advice and 

support to institutions”; and “provide GenAI literacy and training, to leaders, teachers, support 

staff, students, parents and guardians, and policy makers”. Training for teachers and 

educational staff must always occur during paid school hours. 

 governments and employers must consult consistently and comprehensively with practising 

teachers and their unions to develop shared responses to workload and safety concerns arising 

from the new technology. 

 we support the findings of UNESCO’s AI and education: guidance for policy-makers (2021) 
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which suggests that “policymakers should strategically review how AI can transform the role of 

teachers and how they can prepare to work in education settings…”. 

 our union is committed to supporting the future of the teaching profession and are informed 

by UNESCO research, including the OECD’s Education for Human Flourishing (2024) analysis 

of the contested impacts of AI on work and livelihood. 

 This includes the view that, while in the short to medium term employment is likely to remain 

stable, in the longer term the majority of existing tasks across sectors will be automated; and, 

“in nearly all areas, demand will be satisfied with very few humans required.” 

 we call for ongoing recognition and reiteration of the vital importance of human relationships 

in school teaching, and especially so for Aboriginal and Torres Strait Islander students, teachers 

and support staff, who are severely under-represented in the education workforce. 

 the voice of the teaching profession during this and future consultations to develop AI 

guidelines, legislation and regulations must be prioritised across all relevant legal, industrial, 

professional and educational issues. 

 the IEU will continue to actively engage with governments and other stakeholders to 

maximise AI’s potential to equitably improve aspects of education for students and to streamline 

teacher workloads; and to urgently mitigate the detrimental effects and potential risks brought 

by the rapid and often commercially driven emergence of generative AI technologies in schools. 

Which of the following best describes you? 

teachers union 

Are you currently using any edtech tools (including learning games and GenAI) to 

support teaching and learning in the classroom? 

No 

If yes, what has been your experience with using these tools? 

The participant did not respond to this question. 

Are there things you would like to do with GenAI or edtech tools that you can’t do 

currently? What’s stopping you from doing these things? 

The participant did not respond to this question. 

If no, can you tell us why you are not using any edtech tools? 

NA as a teachers union. 

Do you access lesson planning and curriculum materials online? 

No 

If yes, what has been your experience with using these tools? 

The participant did not respond to this question. 

If no, can you tell us why you are not using online lesson planning and 

curriculum materials? 

NA as a teachers union.  
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Support the workforce through a flexible post-secondary 

education and training sector 

 

Credit transfer and recognition of prior learning 

In your experience, how well does the credit transfer and recognition of prior 

learning system operate in Australia? Does it adequately support students to 

move between courses or have their work experience recognised as part of a 

qualification? Are there ways it could be improved? 

The participant did not respond to this question. 

Which of the following best describes you? Please select all that apply. 

The participant did not respond to this question. 

In the past 3 years, have you applied for credit recognition or recognition of prior 

learning (RPL)? 

The participant did not respond to this question. 

If yes, what was your experience in applying for credit recognition or RPL like? 

The participant did not respond to this question. 

If no, can you elaborate on why you didn’t apply? 

The participant did not respond to this question. 

 

Work related training 

What are the main reasons individuals and/or businesses do or do not participate 

in work-related training? 

The participant did not respond to this question. 

What role, if any, should businesses be playing to address any barriers and better 

support the offer of work-related training to employees? 

The participant did not respond to this question. 

What, if anything, could government do to address barriers and better support 

the offer of work-related training to employees? 

The participant did not respond to this question. 

Which of the following best describes you? Please select all that apply. 

The participant did not respond to this question. 

For business owners, managers and sole traders, how many employees do you 

have? 

The participant did not respond to this question. 

For employees/individuals, have you participated in any work-related training in 

the last 12 months that did not relate to general compliance (such as WHS)? 
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The participant did not respond to this question. 

If yes, can you elaborate on the reasons for the training and any benefits you 

received from doing it? 

The participant did not respond to this question. 

If no, can you elaborate on any challenges or barriers you faced in attempting to 

undertake work-related training? 

The participant did not respond to this question. 

For business owners, managers or sole traders, have you provided or supported 

your employees to participate in work-related training in the past 12 months? 

The participant did not respond to this question. 

If yes, can you elaborate on the reasons for the training and any benefits you or 

your employees received from doing it? 

The participant did not respond to this question. 

Can you describe whether you accessed any government assistance, what type, 

and the amount received? If you didn’t access any financial assistance, please 

tell us the reasons why. 

The participant did not respond to this question. 

If no, can you elaborate on any challenges or barriers you faced in attempting to 

provide or support your employees to undertake work-related training, such as 

the time or cost, availability of relevant or high-quality courses, and level of 

interest from your employees? 

The participant did not respond to this question. 
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Balance service availability and quality through fit-for-

purpose occupational entry regulations 

What are the effects of occupational entry regulations? Please describe your 

experience and name the specific occupations you are referring to. 

The participant did not respond to this question. 

Do you believe current occupational entry regulations are proportionate to the 

level of risk associated with different professions? Why or why not? If not, do you 

have any suggested improvements to regulations to better reflect risks? Please 

name the specific occupations you are referring to. 

The participant did not respond to this question. 

Which of the following best describes your connection to occupational entry 

regulations? Please select all that apply. 

The participant did not respond to this question. 

Which state or territory are you predominantly based in? 

The participant did not respond to this question. 


